League of Nations Lesson Plans
This Scheme of Work supports the www.johndclare.net Unit on The League of Nations.
It consists of six ‘lesson plans’, each of which may or may not fit into an hour’s teaching, and all of which could be extended to a take a number of timetabled periods, depending on how you choose to teach them.
1. Aims 

2. Strengths and Weaknesses 

3. The 1920s 

4. Manchuria 

5. Abyssinia 

6. Why the League failed 

You should not be spending much more than 5 (AQA) or 6 (OCR) weeks on this topic.
Note that all the worksheets – which are accessible from the webpages as well as from this document – are password-protected.  This is simply to prevent pupils tampering with the content, but you may need to explain that they can enter information ONLY in the specified locations on the worksheet; they need simply to click in the top left corner of the box in which they want to enter their answer, and then type as normal.  
If you or your pupils wish to change this, or if you wish to alter the worksheets to adapt them to your own needs, click on ‘Unprotect document’ in the ‘Tools’ menu – the password is the single letter ‘w’ (lower case).
If you have not yet taught your pupils HOW TO DO the different kinds of exam questions, you will wish to set aside a number of lessons to introduce the pupils to this before you set them the AQA and the OCR exemplars attached to the webpages.  It would probably be best to introduce the questions one at a time over a number of weeks.

Lesson 1: Aims
Background

The advent of the League reminds me in many ways of the inauguration of Barack Obama – invested with such hopes and expectations that disappointment and its associated vituperation were inevitable.  How could ANY organisation achieve such ambitious objectives?
	Lesson plan

	Notes
	Although ‘The Aims of the League’ is a discrete topic in the OCR specification, the AQA specification does not mention the Aims at all, but starts simply with its ‘membership’ and ‘powers’ (i.e. Lesson 2).  However, few AQA teachers will think it wise to plough straight into the League without at first looking at what it was trying/expected to do.

	Historical skills
	Content comprehension
Analysis of a cartoon

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	(

	Resources
	All the resources cited in the lesson plan can be accessed from the Aims of the League webpage.

	Starter idea(s)
	Bring a pupil to the front and require them to touch the ceiling – but, whenever they try a strategy, explain that Health and Safety rules forbid that.  Suggest to the class that the pupil should be punished, and take comments; WHY did the pupil ‘fail’ – DID the pupil fail?

You will want to spend a short time looking at the overview of the topic and the specific emphases of your specification.
Returning to the Aims of the League webpage, mouseover your Board icon at the top of the webpage to make sure the pupils know why they are studying this topic.

	Content idea(s)
	Read through the content of the Aims of the League webpage.
List the four aims on the board; where they all truly unattainable? Which was the most impossible?

Read Sources A and B, then consider the League's FOUR main aims in turn: were the League's aims too ambitious.
Spend some time as a whole class analysing the cartoon, Source C, perhaps using this ppt. 

Ask the pupils to devise short dramas, with Wilson the visionary proposer, Clemenceau the bitter cynic, and Lloyd George the politician-peacemaker, as suggested in the ‘Extra’ task.

	Written element
	Pupils can complete their own notes on the topic using the worksheet.

There are exam-style questions which meet the OCR specification.
 

	Plenary idea(s)
	For a lighter approach to repeat the same basic idea, ask the pupils to read Source write a passage about the league such as Enid Blyton might have written for small children.

	Further study
	For HWK, ask your pupils to read about America’s failure to join the League.


Lesson 2: Strengths and Weaknesses
Background

It is essential that you get the pupils to evaluate the importance of the League’s structural weaknesses.  

Personally, I do not believe that the League suffered from terminal structural deficits from its inception, sufficient to result eventually in its demise; this is an interpretation which allows me to lay the blame upon other factors – ultimately upon the dictators who defied it, and the leaders who betrayed it.  If the pupils find that the League DID have terminal structural deficits from its inception, then they let the individuals off the hook…

Or do they?

	Lesson plan

	Notes
	It is essential that the pupils know the facts about the League’s membership, organisation and powers  thoroughly, not only because they are frequently used for the factual knowledge question, but also because all the higher questions about the reactions of the participants and the fairness of the Treaty depend upon ready familiarity with the underlying organisation. 
This is a complicated set of interlocking ideas, which the pupils may find confusing.

There is a lot to appropriate in this lesson, and it is worth spending time on it, simply to acquire the basic factual information.

	Historical skills
	Content comprehension. 

Source analysis – meaning of a cartoon.

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	?

	Resources
	All the resources cited in the lesson plan can be accessed from the Strengths and Weaknesses webpage, or from the links on this page.

	Starter idea(s)
	Ask the pupils to suggest reasons why a successful football club (choose an apposite one such as Chelsea or Manchester United) is so much more successful that [choose a local team from the lower divisions].  The pupils will be able to suggest a large number of reasons, which list on the board, but make sure that they include the team (Membership), good tactics (Organisation) and skills (Powers) – explain how these three factors would determine the success/failure of the League.
(Note, even though you might be tempted with more able pupils to explore the relevance of other analogies – e.g. management skills, team morale etc. – it is my advice to avoid the temptation for fear of confusing, and to stick to the plan).

On the Strengths and Weaknesses webpage, mouseover your Board icon at the top of the webpage to make sure the pupils know why they are studying this topic.

	Content idea(s)
	Ask the pupils to read the Strengths and Weaknesses webpage.
If you wish the pupils to do some group-work, divide the class into three groups, allocate each one of the three elements (Membership, Organisation or Powers/Ways of keeping the peace) to study, and ask them to research:

a. the WHAT of their topic

b. the aspects of their topic which would have made the League strong

c. the aspects of their topic which would have made the League weak.

After 15 minutes-or-so to prepare, either ask each group to ‘report back’ in a colloquium+questions session. 
With less able pupils who need to grasp the basics, you may prefer simply to work through the running text, making sure that they understand the strengths and weaknesses of the Organisation and Powers of the League.

If your pupils are more able, they will benefit from going on to study the role of the League’s Membership.
Spend some time as a whole class analysing the cartoon, Source C, perhaps using this ppt. 

Especially if you are studying the OCR specification, discuss the question: ‘How far did its weaknesses make its failure likely?’ 

	Written element
	Pupils can complete their own notes on the topic using the worksheet.

There are exam-style questions which meet both the AQA and the OCR specifications.

	Plenary idea(s)
	Pupils discuss as a whole class the questions in the ‘Extra’ on the Strengths and Weaknesses webpage
1.   Does Source C suggest that the League of Nations was powerful when it came into existence?

2.   Did the League of Nations have any chance of success?  

Do the ideas suggested by the pupils support the contention that the League of Nations was more-strong-than-weak, or that it was more-weak-than-strong?

	Further study
	Teachers delivering the AQA specification may want to ask their pupils to read/?note my textbook – John D Clare, GCSE History AQA B Modern World History (Heinemann 978-0435-510-22-0) – pages 30-33.

Teachers delivering the OCR specification may want to ask their pupils to read/?note the textbook – Brodkin et al, GCSE History OCR History B Modern World (Heinemann 978-0435-510-41-1) – pages 26-27 (‘Why did the victors not get everything they wanted?’).

Set a HWK asking the pupils to research the work of the Permanent Court of International Justice in the 1920s.


Lesson 3: The 1920s
	Lesson plan

	Notes
	This lesson mixes evaluation of History with the modern business skills of pitch and persuasion.
It is essential that OCR pupils know the details of this topic thoroughly, not only in case they are asked a factual knowledge question.   The topic is also an interesting contrast to the 1930s, and a balancing element in the pupils’ overall evaluation of the League’s success or failure. 

Although ‘Successes and failures in peacekeeping during the 1920s’ and ‘disarmament’ are discrete topics in the OCR specification, the AQA specification does not mention them, and AQA teachers will not teach this lesson.  However, they may wish to ‘cast a glance’ at this topic with their pupils – perhaps as a HWK – looking for examples of the working of the League in its ‘peace keeping role’ in the 1920s.
If you play the game, you will probably not have time for much written work in the lesson – you could set it as homework, or take a second lesson to ‘complete the paperwork’.

	Historical skills
	Content comprehension

Evaluation

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	(

	Resources
	All the resources cited in the lesson plan can be accessed from the 1920s webpage, or from the links on this page.

	Starter idea(s)
	It is GCSE results day.  [Peter] is an exceptionally bright pupil with an IQ of 140, whose parents are both professionals and who has been given every academic advantage – he gets 2 Bs and 9 Cs. [Lee] started school as a Special Needs pupil; he is from a poor family and has had to take a weekend job to help with the family finances – he gets one C, 3 Es and an F.
Who has done better?  Discuss the principles involved.

On the 1920s webpage, mouseover your Board icon at the top of the webpage to make sure the pupils know why they are studying this topic.

	Content idea(s)
	Rehearse the idea of the TV show: The Apprentice.  Teams are set a task, then the come back to Lord Sugar and try to convince him they have done better than the others.
This lesson is a variant of that game.

Split the class into four teams – as in The Apprentice, set one pupil as team leader – for each of the four aims of the League: Stop wars, Improve people’s lives and jobs, Disarmament, and Enforce the Treaty of Versailles.

Give the teams (depending on your pupils) 20-30 minutes to research.  They need to be able to:
1. pitch their own area as a ‘success’

2. defend/explain away their apparent ‘failures’

3. attack the other teams’ failures.

Then enjoy a lesson where you play Lord Sugar and get to be scathing as the teams make their pitch.  Depending on the ability of your pupils, you can cross-examine/dig deeper into their knowledge.  Depending on the behaviour/ethos of your pupils, you can allow it to be as confrontational or polite as you wish.
At the end, you may choose to make a Lord Sugar-like firing, or take a class vote (where teams cannot vote for themselves).

	Written element
	To the extent that they have not already done so during their research, pupils should complete their own notes on the topic using the worksheet.

There are exam-style questions which meet both the OCR specification.

	Plenary idea(s)
	The sensible way to end the lesson would be to recap the events of the game and discuss how it helps the pupils’ evaluation of the League.
Refer back to the two pupils at the start of the lesson ([Peter] and [Lee]); was the League a strong pupil underperforming, or a weak pupil achieving relatively remarkable success?
Spend some time as a whole class analysing the cartoon, Source A, perhaps using this ppt.  Pick up the sarcasm of the cartoon; is it possible to argue that even Bulgaria was a failure for the League? 
If you have time, it would be worth playing a game/quiz to rehearse the work of the League in the 1920s.

	Further study
	Teachers delivering the OCR specification may want to ask their pupils to read/?note 

EITHER Brodkin et al, GCSE History OCR History B Modern World (Heinemann 978-0435-510-41-1) – pages 22-25 (‘How successful was the League in the 1920s?’),

OR Ben Walsh, OCR GCSE Modern World History (Hodder 978-0-340-98183-2) – pages 28-33. 


Lesson 4: Manchuria
	Lesson plan

	Notes
	Lessons 4 and 5 are simple factual studies, but it is vital that the pupils understand and remember the two crises.

	Historical skills
	Content comprehension and analysis. 

Source analysis – meaning of a cartoon.

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	

	Resources
	All the resources cited in the lesson plan can be accessed from the Manchuria webpage, or from the links on this page.

	Starter idea(s)
	Surf the ‘You’ve Been Framed’ clips on YouTube, looking for one of those mishaps where everybody watching the footage knows what is going to happen, apart, apparently, from the perpetrator, ages before it actually happens (e.g. this one).  Suggest that the League of Nations was the same – ‘cruising for a bruisin’, suffering from significant weaknesses, and it was only a matter of time before it fell flat on its face.
Rehearse with the pupils the key weaknesses from previous lessons: inefficient organisation, lack of teeth, tendency to give way to big nations etc.
On the Manchuria webpage, mouseover your Board icon at the top of the webpage to make sure the pupils know why they are studying this topic.

	Content idea(s)
	Read through the Manchuria webpage, discussing issues as they arise, until you are sure that the pupils have appropriated the narrative story and the salient facts.
Using the Activity 1 as a hook, require the pupils, individually or in groups, to ‘spot the reasons’.  It is essential that teachers studying both specifications give their pupils time to consider/discuss WHY the League failed in Manchuria.

When the pupils have appropriated this, consider the consequences of the crisis, using the Activity 2 and Sources A-E.  
Spend some time as a whole class analysing the cartoon, Source D, perhaps using this ppt. 

	Written element
	Pupils can complete their own notes on the topic using the worksheet.  

There are exam-style questions which meet both the AQA and the OCR specifications.
A more-fun additional/alternative exercise might be to ask the pupils to complete mock-newspapers (perhaps using the attached template for the Daily Mail) about the crisis and its consequences – they will be able to ham up the differing reactions of the newspaper-reporters, as well as including facts.   If the pupils want some guidance, there is the example of the UPS correspondent from the time.

	Plenary idea(s)
	Revisit the opening analogy of a terminally weak League ‘cruising for a bruisin’ – i.e. the argument that the League’s weakness was the cause of its failure, and the Manchuria crisis was just the evidence/occasion.  
Compare it to the sources they have read about the consequences of the Manchuria crisis, which suggest the crisis was a cause of the failure of the League.

Discuss with the class whether there is a dichotomy here – was the Manchuria crisis the cause of the consequence of the failure of the League (or both)?

Spend some time stressing that Manchuria and Abyssinia were not the only failures of the League in the 1930s.

	Further study
	Teachers delivering the AQA specification may want to ask their pupils to read/?note my textbook – John D Clare, GCSE History AQA B Modern World History (Heinemann 978-0435-510-22-0) – pages 34-35.

Teachers delivering the OCR syllabus may want to ask their pupils to read/?note the textbook – Ben Walsh, OCR GCSE Modern World History (Hodder 978-0-340-98183-2) – pages 36-37 (‘How did the Manchurian crisis weaken the League?’).


 Lesson 5: Abyssinia
Background

It is difficult to argue that Manchuria ‘killed’ the League.  As late as 1935, the League still had a role and a reputation.
It was true that, as far as membership went, the loss of Japan and Germany had been a body-blow, but Germany had not always been a member anyway, and people blamed Japan for the Manchuria crisis, not the League.  If anything, things were looking up – Britain, France and Italy were growing closer (in 1934, Italy intervened to thwart Hitler in Austria, and in 1935 the three countries formed the Stresa Front – nowadays, people see this as a sign that they were growing away from the principle of collective security as defined in the League, but in 1935 it was seen as an example of the strength of collective action), and, what was more, there were signs that the USA was beginning to regret its isolationism, and to take a more active role in world affairs, especially in the Pacific (where Japan had become the lose cannon).

It was true that Manchuria had proved conclusively that the League could not ‘stop wars’, but people simply redefined its role, which became to stop a WORLD war.
And it was true that Disarmament had pretty much failed by 1935, but Britain and France didn’t want multi-lateral disarmament anyway.  Meanwhile, there had been significant negotiated gains at the Second London Conference (1930, extended in 1935), and in 1935, Britain and Germany agreement a naval arms ratio.  As above, nowadays, historians see these agreements as a sign that the nations were abandoning the principle of collective security as defined in the League, but in 1935 they were seen as an absolute step towards world security.

Meanwhile, the other work of the League – particularly the WHO and the PCIJ – was regarded as excellent.  And if the League was clearly failing to enforce the treaty of Versailles, didn’t everyone agree that the Treaty was flawed.

Consequently, in 1935, the League was far from dead.  It is therefore arguable that Abyssinia killed the League – c.f. particularly Chamberlain’s formal repudiation of collective security in Source F.

Your pupils will need to understand that it was not just that it failed to stop Italy, with all that meant for its reputation.

Remember that the Council – the central organ of the League – comprised 5 main members in 1930 (Britain, France, Italy, Japan and Germany).   Japan and Germany left in 1933.  But after Abyssinia not only had Italy had defied the League, but Britain and France had been exposed as plotting to betray it.  It is my personal belief that it was the Hoare-Laval Pact which killed the League, because it left it with NO leading power that the nations could trust.
	Lesson plan

	Notes
	This lesson is intimately connected to lesson 4, and is about parallels, but also about the sum effect of the two events.

	Historical skills
	Content comprehension and analysis

Source analysis – meaning of a cartoon

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	(

	Resources
	All the resources cited in the lesson plan can be accessed from the Abyssinia webpage, or from the links on this page.

	Starter idea(s)
	Rehearse the reasons the League failed in Manchuria (lesson 4), and the effect the failure in Manchuria had upon the League.  
Ask the pupils to do a SWOT analysis of the League in 1935.

Discuss with the pupils whether they thought that Manchuria was fatal, or whether the League still had a future in 1935.
On the Abyssinia webpage, mouseover your Board icon at the top of the webpage to make sure the pupils know why they are studying this topic.

	Content idea(s)
	Mirror for Abyssinia the process you followed for Manchuria, viz.:
· Read the Abyssinia webpage, discussing issues as they arise, until you are sure that the pupils have appropriated the narrative story and the salient facts.
· Using the Activity as a hook, require the pupils to ‘spot the reasons’ the League failed in Abyssinia.  
· Spend some time as a whole class analysing the cartoon, Source A, perhaps using this ppt.
· When the pupils have appropriated this, consider the consequences of the crisis, using Sources A-F.  

THEN, however, set the pupils, in groups, to ‘spot the parallels’ between Manchuria and Abyssinia.  What were the similarities and the differences?   Give them adequate time to do this properly, then ask each group to ‘report back’ in a colloquium+questions session. 

	Written element
	Pupils can complete their own notes on the topic using the worksheet.  

There are exam-style questions which meet both the AQA and the OCR specifications.

	Plenary idea(s)
	It is essential, especially at OCR, that the pupils are given quality time to consider/discuss in depth WHY the League failed in Manchuria and Abyssinia. 

How culpable was the League – could it have done ANYTHING differently?

Read Source D.  Can the pupils see ANY way back for the League after Abyssinia?

	Further study
	Teachers delivering the AQA syllabus may want to ask their pupils to read/?note my textbook – John D Clare, GCSE History AQA B Modern World History (Heinemann 978-0435-510-41-1) – pages 36-37 (‘The Abyssinian Crisis’).

Teachers delivering the OCR syllabus may want to ask their pupils to read/?note the textbook – Ben Walsh, OCR GCSE Modern World History (Hodder 978-0-340-98183-2) – pages 40-43 (‘How did Mussolini’s invasion of Abyssinia damage the League?’).


Lesson 6: Why the League Failed
Background

The problem with the structure of BOTH GCSE courses is that separating ‘The Fall of the League’ from ‘The Road to WWII’ leaves pupils with the impression that the fall of the League was solely about Japan and Italy – they do not appreciate that what they will learn about Hitler’s successful challenges to the League is part of the fall of the League, and they do not learn about the Spanish Civil War at all.  Especially with more able pupils, you will want to find some way to put the fall of the League in the 1930s in its wider context.
	Lesson plan

	Notes
	This is the time to teach how to do a ‘how far’ question.
Both AQA and OCR ask ‘how far’ questions:

· the AQA as a simple either-or of two givens.  You will need to teach the pupils how to do a thesis-antithesis-synthesis (case-for/ case-against/ judgement) essay.

· the OCR usually prefers to posit a case and ask ‘How far do you agree?’  This is just as much an either-or question, except that it becomes a single case versus ALL the others.  You will need to teach the pupils how to do a thesis-antithesis-synthesis (case-for/ case-against/ judgement) essay, except that you will need to show the pupils how the ‘case-against’ in fact is the sum of all the alternatives. This is crucial as you study the two key questions (‘How far did weaknesses in the League's organisation make failure inevitable?’  and ‘How far did the Depression make the work of the League more difficult?’); you will need to teach the pupils that each has a ‘case-for’, but the ‘case-against’ is largely the case-for the other 6 reasons.

	Historical skills
	Content comprehension and analysis 

Source analysis – meaning of a cartoon

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	(

	Resources
	All the resources cited in the lesson plan can be accessed from the Why the League Failed webpage, or from the links on this page.

	Starter idea(s)
	I used to tell my classes about two girls who were brought to me for fighting.  At first it seemed an open-and-shut case of bullying, but, as I looked into it, it became clear that the ‘victim’ was, in fact, the aggressor.  As the days went by, I had cause to revise my judgement further, realising that this was in fact a war between the two families, being carried on by the parents through their children.  Eventually, I had cause to blame both the police and the social services and (coming round full circle) ended up stopping the trouble by organising Special Needs support for one of the girls.
The pupils need to realise that they are being asked to do the same thing – to see the failure of the League as the result of a number of factors, upon which they are required to reflect … on the understanding that their judgement of where the REAL cause most lay might change as they consider the events. 

On the Why the League Failed 
webpage, mouseover your Board icon at the top of the webpage to make sure the pupils know why they are studying this topic.

	Content idea(s)
	Analyse the cartoon, Source A, perhaps using this ppt.
If you haven’t done so already, this would be a good time to put the fall of the League in the 1930s in its wider context, perhaps using an Ian Dawson ‘washing line’ approach using the events on the timeline.
Read the Why the League Failed webpage as far as point 5 and: ‘…The British delegate, Robert Cecil, said: 'The League is dead. Long live the United Nations'.’
Do the work in Activity 1.  This has been extensively rehearsed in previous lessons, and the pupils should quickly come up with a list of ideas.
At this point, get them to ‘reveal’ the list by clicking the heading, and then ask them to do Activity 2 (if you use the ‘PEE’ model for your essays, you will realise that what they are actually doing is preparing the content for a seven-paragraph essay on ‘Why did the League Fail?’).  More able pupils will be able to use the Why did the League fail - Sources webpage, which is accessible from the Links on the Why the League Failed webpage.

If you are doing AQA, at this point you will wish to discuss/demonstrate how to use this information to answer the either-or essay (which might posit any of the seven reasons against any other of the seven).  If you are doing OCR, you will wish to show the pupils how they can use this information to answer a question which asks: ‘How far was the Depression responsible for the demise of the League’, or ‘How far were weaknesses in its organisation responsible for the demise of the League’ by using the other 6 reasons as the ‘case-against’.

	Written element
	There are exam-style questions which meet both the AQA and the OCR specifications.

	Plenary idea(s)
	Refer the pupils back to the instance of the two girls fighting.  Remember that, in that example:

1. Initially it seemed easy to place the blame on a single obvious cause.

2. Then I realised that there was another, greater cause.

3. Then I identified further, indirect causes.

4. I then identified basic underlying problems with ‘the system’ which had allowed the problems to develop.

5. I finally made a judgement of the primary cause.

Did the pupils pass through any similar process where their ideas about what caused the failure of the League grew, and widened/deepened?  And what did they finally judge to be THE primary cause?

Ask a range of pupils – is there a theme?  What do the class as a whole think?

With the consideration of: ‘Why did the League of Nations fail in its aim to keep peace?’, the AQA syllabus has been met, but OCR asks the pupils to go further and think about: ‘To what extent was the League of Nations a success?’ (i.e. to conduct a more general evaluation of the achievements of the League) – which is a question ALL pupils might profitably consider.
Ask all the pupils to prepare an answer to the question: ‘Was the League worth the bother?’

More able pupils will be able to use the views from the web webpage, which is accessible from the Links on the Why the League Failed webpage.

	Further study
	You may wish to encourage your pupils to contribute to the online ‘Big Question’ – ‘Why did the League Fail?’ – on John D Clare’s History Blog – they can do so by clicking on the link in the ‘Extra’ on the Why the League Failed webpage.  If they do, remind them not venture online only with an appropriate user name (see Appendix 1).

As this is the last lesson in the unit, you may wish to send the pupils away to learn the whole topic for an end-of-unit assessment next lesson.


Appendix 1
Using usernames to monitor web-based homeworks
In Lesson 5, it is suggested that you could ask pupils to post a comment on ‘John D Clare’s History Blog’ using ‘an appropriate user name’.
Pupils should NEVER reveal ANY personal information on the web.   One way to protect their identity is if you suggest user names which conflate the first three letters of their first name with the last three letters of their surname – thus John Bull becomes Johull, and Sandra Smith becomes Sanith etc.

This will allow you to check whether the pupils have done the homework, and also to monitor who is saying what.

Appendices – Additional Worksheets
The League in the 1930s – a timeline of failures

	The League fails to stop Japanese aggression in Manchuria.
	1932
	

	Japan leaves the League.
	1933
	Hitler appointed German chancellor, takes Germany out of the League. 



	Stresa Front: Italy, Britain and France form a separate alliance against Hitler.

Mussolini invades Abyssinia; League of Nations sanctions fail.
	1935
	Hitler repudiates the conscription clauses of the Versailles Treaty, introduces compulsory military service.  
Anglo-German Naval Agreement (a bilateral agreement to limit Germany’s navy).

	Italy annexes Ethiopia.  

League’s Disarmament Conference fails 

Spanish civil war begins; Germany and Italy support the fascists.
	1936
	Germany remilitarises the Rhineland.  

	Italy withdraws from League.

Japan invades China.
	1937
	Hitler repudiates the war guilt clause of Versailles Treaty.

	
	1938
	Hitler annexes Austria.  

Hitler takes control of the Sudetenland.

	
	1939
	Germany occupies Czechoslovakia. 

Germany invades Poland.


 Write up the details of the crisis as the newspaper would have reported them using this webpage and this source to set the tone.

	The Daily Mail

24 February 1933

	Japan Leaves the League
Yesterday, Japan walked out of the League of Nations.  Our reporter was there to witness the scene:
	Picture, below: Japanese diplomats walk out of the League.        

	
	[image: image1.jpg]




	     
	

	
	Japan v China in Manchuria: the Story of the Dispute

	
	     

	How the crisis hurt the League
	

	     
	

	
	The League’s (lack of) action in Manchuria 
	The Daily Mail says:

	
	     
	     


