Road to War Lesson Plans
This Scheme of Work supports the www.johndclare.net Unit on Road to World War Two.
It consists of seven ‘lesson plans’, each of which may or may not fit into an hour’s teaching, and all of which could be extended to a take a number of timetabled periods, depending on how you choose to teach them.
1. Hitler’s Aims 

2. Eight Steps to War 

3. Reasons for Appeasement 

4. The Sudetenland Crisis 

5. Opinions of Appeasement 

6. Appeasement Ends 
7. The Nazi-Soviet Pact 

8. Overview 

This is a large topic, and may take you half a term.
Note that all the worksheets – which are accessible from the webpages as well as from this document – are password-protected.  This is simply to prevent pupils tampering with the content, but you may need to explain that they can enter information ONLY in the specified locations on the worksheet; they need simply to click in the top left corner of the box in which they want to enter their answer, and then type as normal.  
If you or your pupils wish to change this, or if you wish to alter the worksheets to adapt them to your own needs, click on ‘Unprotect document’ in the ‘Tools’ menu – the password is the single letter ‘w’ (lower case).
If you have not yet taught your pupils HOW TO DO the different kinds of exam questions, you will wish to set aside a number of lessons to introduce the pupils to this before you set them the AQA and the OCR exemplars attached to the webpages.  It would probably be best to introduce the questions one at a time over a number of weeks.

Lesson 1: Hitler’s Aims
Background

Whether you are studying with AQA (‘responsibility for the war’) or OCR (‘How far was Hitler’s foreign policy to blame?’) your pupils will need to understand Hitler’s foreign policy motivations.
	Lesson plan

	Notes
	This is a simple lesson which the pupils find easy to appropriate, perhaps because it fits their preconceptions that Hitler WAS to blame.  You might want to start by warning them that not all historians agree that Hitler caused the war, and that they too might have reason to adjust their ideas by the end of the course.

	Historical skills
	Content comprehension
Analysis of a cartoon

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	(

	Resources
	All the resources cited in the lesson plan can be accessed from the Hitler’s Aims webpage.

	Starter idea(s)
	Write the words ‘restitution’ and ‘recompense’ on the board.  What is the difference?  When you have suffered a robbery, what do you want – draw out that even well-balanced, normal people, when they have suffered a wrong, are tempted to want more than just ‘putting things back the way they were’.
And Hitler was far from well-balanced and normal.

You will want to spend a short time looking at the overview of the topic and the specific emphases of your specification.
Returning to the Hitler’s Aims webpage, mouseover your Board icon at the top of the webpage to make sure the pupils know why they are studying this topic.

	Content idea(s)
	Start by showing the Racial Map of Europe ppt slide, pointing out the areas of Europe occupied by Germanic peoples.

Rehearse with the pupils (appropriately to ability and memory) the (geographic) terms of the Treaty of Versailles as they pertained to (and angered) Germany, relating them to the map, notably:
· Saar a LoN territory

· No army

· Rhineland demilitarised

· Anschluss forbidden

· Polish corridor given to Poland

· Danzig a LoN territory

· Czechoslovakia formed (show how there were Germans in the Sudetenland)

Read through the content of the Hitler’s Aims webpage.  When you read points 2 and 3, point out Poland and Russia on the map, and the areas of Europe where Poles and Russians lived.
Read Sources A, B and C, and do the Activity.  (The Activity is easy, because the text and sources match: A-1, B-2, C-3, but require the pupils to explain how the pairs are linked.)
Spend some time as a whole class analysing the cartoon, Source C, perhaps using this ppt. 

Then list Hitler’s main aims on the board – there may be more than three.
Make sure the pupils can see the Racial Map of Europe ppt slide.
Explain the difference between aims and objectives.

Using what they know about Hitler’s Aims, and looking at the race map of Europe, ask the pupils to plan out an agenda of objectives.  If they were Hitler’s advisers, what would their objectives in foreign policy be, and in what order would they try to achieve them.  

After allowing a suitable time (e.g. 7 minutes), ask the pupils to share their ideas in a colloquium; keep their agenda so that they can compare it next lesson to Hitler’s actual agenda.

	Written element
	Pupils can complete their own notes on the topic using the worksheet.

There are exam-style questions which meet the AQA and OCR specifications.
 

	Plenary idea(s)
	Remind the pupils of what they said about restitution and recompense.
Look at their list of objectives; which of them merely ‘set straight’  the Treaty of Versailles, and which ‘go beyond’ that? 

	Further study
	For HWK, ask your pupils to read and learn the ‘Basics’ document on International Relations 1919-39.


Lesson 2: Eight Steps to War
Background

In 1989, Charles Wheeler wrote a BBC TV series called: ‘The Road to War’.  Wheeler’s approach, actually, was a sophisticated overview, in which he described in turn events leading up to the war from the different standpoints of each of the main participants.

But the idea of a ‘road’ is suggestive.  It carries connotations, at least, that there was only one way – one path – from peace to war.  In those days, my pupils and I watched the first episode of the 1973 World at War series, of which the second half-hour outlined ‘six steps to war’: Rearmament, Rhineland, Austria, Czechoslovakia, Nazi-Soviet Pact, Poland.  

The sequence misses out the Spanish Civil War.  More significantly, it misses out Manchuria and Abyssinia, which the pupils studied separately as part of the failure of the League of Nations; consequently, the failure of the League became conceptually separated for them from the causes of World War II.  

Most particularly, because it was an inexorable sequence of ‘Things-Hitler-Did’, the sequence carried the sub-text that Hitler caused the war (helped, perhaps, by Chamberlain’s timidity).  

Have we moved forward at all since that time?  Nowadays, the AQA syllabus is entitled ‘The origins of the Second World War’ and asks pupils to allocate ‘responsibility for the war’, but it still lists the same ‘Hitler-only’ events.  The OCR syllabus is little better.  Key Question 3 asks: ‘Why had international peace collapsed by 1939?’ and it does list among its focus points: ‘the long-term consequences of the peace treaties and ‘the failures of the League in the 1930s’; but – after a nod at ‘the increasing militarism of Germany, Italy and Japan’ – its Specified Content still sticks to the well-trodden path: ‘the Saar, remilitarisation of the Rhineland, Austria, Czechoslovakia and Poland’.

An associated problem is the idea of inevitability.  

The idea that Europe was trundling down a one-way road to war has all kinds of conceptual consequences.  It tempts pupils to the conclusion that the statesmen of the time were idiots – ‘Could they not see what was happening?’  What appears blindingly obvious to pupils who have been provided with a specified sequence of events by the Boards, was perhaps not so obvious at the time.

It also suggests certain questionable assumptions about Hitler, which may or may not be arguable.  Was his sequence entirely opportunistic, or had he a plan in his mind when he came to power?  Here, the existence of ‘the list’ wins the intentionalists’ argument for them before the pupils have even begin to study the facts.  By specifying a list of actions by Hitler as our ‘road to war’, if we are not very careful, we end up magnifying Hitler and his abilities, as we envisage him striding down a sequence of successes only ended by the incompetence of Chamberlain, who finally got himself tied up in a guarantee he couldn’t renege on.  By this time, the history we are presenting to the pupils has lost all connection with the reality of the times.
This lesson asks the pupils to see the ‘progression’ in Hitler’s actions, and asks them if this implies a sequence.

It also asks them to discover the implicit ‘leading’ in the Boards’ choice of topics.
	Lesson plan

	Notes
	

	Historical skills
	Content comprehension. 

Source analysis – meaning of a cartoon.

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	?

	Resources
	The second half of episode 1 of the World at War series – A New Germany 1933-39 – gives a traditional Hitler-centric version of the sequence of events leading to war. 

All the resources cited in the lesson plan can be accessed from the Eight Steps to War webpage, or from the links on this page.

	Starter idea(s)
	Talk about sequences:

Ask the pupils what is the missing number: 

· 2, 4, 8, 16, 32, [64] (each number is multiplied by 2 to get the next number). 

· 2, 6, 14, [30], 62, 126 (= +4, +8, +16, +32, +64).
· 0, 1, 1, 2, 3, 5, 8, 13, 21, 34, [55] (each number is the sum of the two terms preceding it; this is called the Fibonacci series – the number of leaves on the stems of certain plants follows this series).

Talk about sequences.  All these sequences had a ‘correct’ sequence.  Are there any sequences which do not have a ‘correct’ answer; if the pupils cannot think of any, ask them the route from the classroom to the canteen.
Raise the issue of intention.  If there is a ‘correct sequence’, you can go down it with or without intending it – for example, you may start taking crystal meth, and then travel down the path to addiction, squalor and death-by-overdose, but hardly anyone who takes that route intended to when they started.  Similarly, there may be no ‘right route’ to the canteen, but almost everyone who goes there intends to.

Tell the pupils that this lesson looks at Hitler’s ‘Road to World War II’, with particular reference to two key issues:

1. the progression/sequence of Hitler’s actions/policy, and 

2. whether or not Hitler intended to go to war.

On the Eight Steps to War webpage, mouseover your Board icon at the top of the webpage to make sure the pupils know why they are studying this topic.

	Content idea(s)
	You may wish to show the second half only of episode 1 of the World at War series – A New Germany 1933-39.
Read with the pupils the Eight Steps to War webpage.  Discuss each one in turn, establishing progression.  Afterwards, list the 'eight steps' on Hitler's 'Road to War' on the board.  For each step, explain how it 'went further' than the previous, so as to establish the progression (‘escalation’) of Hitler's actions.
As for a preliminary verdict on intention; do they think Hitler intended to go on and on until he provoked a war?

Tell the pupils that in 1965, German historian Andreas Hillgruber claimed that Mein Kampf (written by Hitler in 1924) contained Hitler's Stufenplan (his 'step-by-step' plan) for world domination.  Explain that this idea has been the subject of a fierce debate between the ‘intentionalists’ and the ‘functionalists’.
Give out the Collapse of Peace factsheet.  You may wish to delete/edit it if your class is less able.  Explain that it is a list of international events in the 1930s chosen by John D Clare (explain that choice ALWAYS has an element of the individual’s opinions and intentions; I have chosen the list to prove my point).
1. Get the pupils to identify the 8 ‘steps’ on the list.  Establish that this list rather gives the impression that Hitler had an intention and a plan.

2. Ask: are there any other facts which might be cited by ‘intentionalist’ historians trying to prove that Hitler had an intentional plan?  Require the pupils to explain their suggestions.

3. Ask: which facts would be chosen by an historian who was trying to say that the Failure of the League was the primary cause of the war.  Require the pupils to explain their suggestions, but list them chronologically on the Board (next to the Hitler-list) as the ‘League’s Road to War’.
4. For more able pupils – ask: looking at the list of events, can they suggest any other possible causes of WWII and pull out facts in a similar way which will prove yet another ‘Road to War’ (e.g. the Treaty of Versailles?  Chamberlain? etc.).
[If you are going to ask the pupils to do the exam-style questions, you may wish to spend some time as a whole class analysing the cartoons, perhaps using this ppt. with Source A, and this ppt. with Source B.  However, analysis of the cartoons will be a diversion from the ‘main-run’ of the lesson.]

	Written element
	Pupils can complete their own notes on the topic using the worksheet.

There are exam-style questions which meet both the AQA and the OCR specifications.

	Plenary idea(s)
	Pupils discuss as a whole class :
1.   Do they think the Board-selected sequence presupposes a Stufenplan?
2.   Now they have studied the topic, what do they think:
a. Did Hitler have a set plan?

b. Did he intend to cause a war?

	Further study
	Teachers delivering the AQA specification may want to ask their pupils to read/?note my textbook – John D Clare, GCSE History AQA B Modern World History (Heinemann 978-0435-510-22-0) – pages 44-48, where the focus is on Hitler’s policy as an overturning of the Treaty of Versailles.

Ask the more able pupils to read the linked webpage: Cartoonists and the idea of a Stufenplan.
Less able pupils may like to play the Bitesize matching game on this webpage.


Lesson 3: Appeasement
Background

This subject is a good deal more complicated than it is often taught.

First, you have to realise that appeasement is NOT (as it used to say on the webpage!) ‘giving in to a bully’.  As the webpage now says, the word ‘appeasement’ was used to describe the negotiations which Chamberlain hoped would keep the peace after ‘collective security had clearly failed’. 
With the exception of warmongers like Churchill, moreover, it is important to realise that virtually everyone in Britain favoured appeasement.  As Stephen Walker points out (Game Theory and Appeasement Models, 2007), there are TWO types of appeasement – ‘dominant’ (where you feel strong enough to accept just a promise-to-act) and ‘contingent’ (where you will only accept when the other party ‘makes a move’).  The argument between Chamberlain and Eden was not – as it is often portrayed – an argument between appeasement and not-appeasement; it was that Eden wanted to recognise the Italian conquest of Abyssinia AFTER Italian forces had withdrawn from Spain, whereas chamberlain was so anxious to get Mussolini’s support against Hitler that he was prepared to recognise the Italian conquest of Abyssinia on the basis of a promise-to-withdraw.  Eden’s appeasement was contingent upon Italian withdrawal; Chamberlain’s appeasement was unconditional.  After Eden’s resignation in February 1938, the Cabinet was dominated by the ‘unconditional appeasers’ – and Hitler, of course, systematically made them look mugs, because he constantly broke the promises he had made.

I find, in the wake of the Iraq and Afghanistan Wars, pupils are less willing to dismiss Chamberlain as a coward.  In debates about appeasement during the Cold War, it was sometimes to hard to find anyone who did not think he was wrong; nowadays, you may find the exact opposite in your classroom!
	Lesson plan

	Notes
	

	Historical skills
	Content comprehension

Evaluation

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	(

	Resources
	All the resources cited in the lesson plan can be accessed from the Appeasement webpage, or from the links on this page.

	Starter idea(s)
	[I don’t know what your school uniform policy is, but you will be able to adapt it to the following scenario.]

Vicky Pollard comes to school wearing a fluorescent, multi-coloured polo-neck jumper.  When challenged, she refuses outright to wear the regulation [blouse], explaining that she has had a surgical procedure on her neck and that she: (1) needs to protect the wound, (2) is embarrassed by the scar.  She is a rude and troublesome character, but there is no doubt that she has had an operation.
Discuss: what should the school do?  Make sure the pupils discuss the merits of immediate exclusion, and the problems of giving way.  Most classes will propose some form of negotiation – e.g. allowing her to wear a less-gaudy polo-neck until her wound heals.

Relate the analogy to Hitler, reminding the pupils of Chamberlain’s realisation that 'collective security' had failed.  Hitler was nasty, but Chamberlain chose to negotiate, rather than confront.  

This lesson studies why he did so (a further lesson will consider whether he was right to do so.)
On the Appeasement webpage, mouseover your Board icon at the top of the webpage to make sure the pupils know why they are studying this topic.

	Content idea(s)
	Read the Appeasement webpage as far as the subhead ‘Opinions of Appeasement’.
Look at the five most important reasons why Britain appeased Hitler.  For each, confirm with the pupils WHY this led Chamberlain to feel that he needed to appease Hitler?
Pretending to be Chamberlain, outline to the pupils (‘your Cabinet’) the situation in December 1937.  Britain is aware that Hitler intends to annex Austria (Anschluss).  Italy is going to allow it.  War is an impossibility – the forces are not available, there is no way a British army could get to Austria and fight an inland war on the European mainland – so the government MUST negotiate/appease.  Do the Cabinet agree (they ALL do)?
Give the pupils time (10 minutes at most will do) to:

1. Study the webpage and the links

2. Choose a reason why they support appeasement in this situation, and construct an argument around that idea.

Then hold a mock ‘cabinet meeting’ when each pupil I turn explains their reason for supporting appeasement.  
[Pupils might be interested to know what Eden formally told Ribbentrop in December 1937 – that: “the question of Austria was of much greater interest to Italy than to England. Furthermore, people in England recognized that a closer connection between Germany and Austria would have to come about some time. They wished, however, that a solution by force be avoided.”]

	Written element
	To the extent that they have not already done so during their research, pupils should complete their own notes on the topic using the worksheet.

Note that they should NOT at this stage attempt the exam-style questions.

	Plenary idea(s)
	Revisit the photo at the top of the page.  However politically sensible appeasement may have been, could any of the pupils have brought themselves to do that?  Why did the England footballers do so, do they think? 

Spend some time as a whole class analysing the cartoons, perhaps using this ppt. with Source C, and this ppt. with Source D. Low was an implacable opponent of appeasement; to what, in the two cartoons, does he attribute Chamberlain’s appeasement?

	Further study
	Teachers delivering the AQA specification may want to ask their pupils to read/?note my textbook – John D Clare, GCSE History AQA B Modern World History (Heinemann 978-0435-510-22-0) – page 49.

Teachers delivering the OCR specification may want to ask their pupils to read/?note 

EITHER Brodkin et al, GCSE History OCR History B Modern World (Heinemann 978-0435-510-41-1) – page 45. 


Lesson 4: The Sudeten Crisis
	Lesson plan

	Notes
	Lesson 4 is a simple factual study, but it is vital that the pupils understand and remember the crisis.

	Historical skills
	Content comprehension and analysis. 

Source analysis – meaning of a cartoon.

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	(

	Resources
	All the resources cited in the lesson plan can be accessed from the Sudetenland webpage, or from the links on this page.

	Starter idea(s)
	[image: image5.png]


I once bought a Fiat Amigo camper van; the family was so excited at the thought of holidays away in it.  
It was an absolute disaster.  It went wrong so often, and cost so much in repairs, that we went without at home, never mind got away on holiday.  When I tried to trade it in against a car, no garage would touch it (not even the one we bought it from)!  In the end, we took such a financial hit to get rid of the thing that it took us a year to recover.  

Ask the pupils to share things from their own lives which seemed a wonderful success at the time, but turned out to be an absolute disaster.
As they study the Road to WWII, they might decide that Munich was the ‘Fiat Amigo’ of the 1930s.  It seemed so good at the time…

On the Sudetenland webpage, mouseover your Board icon at the top of the webpage to make sure the pupils know why they are studying this topic.

	Content idea(s)
	Read through the Sudetenland webpage, discussing issues as they arise, until you are sure that the pupils have appropriated the narrative story and the salient facts.

You may wish to watch the relevant section of the BBC Why Appeasement video which is currently on YouTube here (though note sound and picture are out of synch).

Draw/display on the board a grid such as this one:
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Make flashcards showing the five events of September 1938:

Sudeten

riots
Berchtesgaden meeting
Bad Godesberg meeting
Munich

Agreement
Heston

speech
Then ask the pupils to place the cards on the grid to indicate how they think the following people would have felt as the crisis progressed:

1. A British mother whose son would be called up in the event of a war.

2. Chamberlain.

3. Hitler

4. David Low.
[This exercise, if you wanted to help the kinaesthetic learners, could just as easily be done as a Dawson ‘washing line’ activity.]
At this point, spend some time as a whole class analysing the cartoon, Source A, perhaps using this ppt.  Talk with the pupils about whether, on 30 September 1938, the Munich Agreement was a success or a failure.

	Written element
	Pupils can complete their own notes on the topic using the worksheet.  

There are exam-style questions which meet both the AQA and the OCR specifications.
A more-fun additional/alternative exercise might be to ask the pupils to complete mock-newspapers (perhaps using the attached template for the Daily Mail) about the crisis and its consequences – they will be able to ham up the differing reactions of the newspaper-reporters, as well as including facts.

	Plenary idea(s)
	Consider as a class Source B on the Sudetenland webpage.  Did Chamberlain get ANYTHING out of Hitler?  Or is this a classic of ‘unconditional appeasement’?

Direct the pupils’ attention to the sources on the webpage: Verdicts on Munich, and discuss the questions in the Activity.
Do the pupils agree that – like my Fiat Amigo – the Munich Agreement was something that seemed a good idea at the time, but turned out to be a disaster?

	Further study
	Teachers delivering the AQA specification may want to ask their pupils to read/?note my textbook – John D Clare, GCSE History AQA B Modern World History (Heinemann 978-0435-510-22-0) – pages 50-51.

Teachers delivering the OCR syllabus may want to ask their pupils to read/?note the textbook – Ben Walsh, OCR GCSE Modern World History (Hodder 978-0-340-98183-2) – pages 56-59 (‘The Sudetenland, 1938’).


Lesson 5: Opinions of Appeasement
Background

This is a difficult lesson, because – as we have seen – the real argument was between unconditional and contingent appeasement, rather than ‘appeasement-or-not’.  Also, any opinion has really to be date-related – it may well be that appeasement in 1938 was a good idea, whereas appeasement in August 1938 was not.

	Lesson plan

	Notes
	Having studied the webpage Verdicts on Munich, many pupils will already have formed an opinion of appeasement before you start the lesson.

	Historical skills
	Content comprehension and analysis

Source analysis – meaning of a cartoon

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	(

	Resources
	All the resources cited in the lesson plan can be accessed from the Appeasement webpage, or from the links on this page.

	Starter idea(s)
	Rehearse with the pupils their last-but-one lesson where they held a Cabinet meeting listing the ‘plusses’ of appeasement.  Ask them to give you different advantages of/reasons for appeasement, and jot them down on the board.
Are the pupils therefore convinced that appeasement was the correct course of action in the 1930s?  Take answers from pupils who have doubts about appeasement – what criticisms might they make.

	Content idea(s)
	On the Appeasement webpage, direct the pupils to the second section: ‘Opinions of appeasement’.  Give them ten minutes to scan-read the webpage and the links.

If you can make time, spend some time as a whole class analysing the cartoons, perhaps using this ppt. with Source C, and this ppt. with Source D.  

Play the ‘Appeasement Debate’ game.  The following approach should work with most pupils:
1. (5 mins) Setting the Scene
a. Rant a bit about how pupils have opinions in so many things - e.g. Tony Blair, Iraq, politicians, Britney Spears - when actually they know virtually NOTHING about what they are talking about. Such opinions are really prejudices, not opinions. If they are going to form proper opinions, they should form them by properly examining the evidence. (This is important, because it makes them draw their ideas from the materials you are giving them.)

b. Divide the class into two groups, and give out the Judgements on Appeasement factsheets. Explain that these statements are all culled from the internet about appeasement, and so they will be able to read them and come to a properly-formed opinion.
c. What the pupils DON'T know is that, in fact, there are TWO different factsheets. One has an overwhelming balance of statements IN FAVOUR of appeasement, the other is hugely biased AGAINST appeasement. The two worksheets LOOK identical, but give copies of one out to one group, copies of the other out to the second group.
2. (5 mins) Give the pupils some reading time.
3. (5 mins) Pair Work
Tell the pupils, working with a partner (within their larger group), to go through the statements, deciding whether they are FOR or AGAINST appeasement, and whether they think that particular statement is a STRONG or a WEAK argument.
4. (5 mins) Group decision
a. Appoint a convener for each group, and get them - using the ideas they have formed from their reading and pair work - to discuss as a group what they think of appeasement. 

b. After about 10 minutes, ask the pupils to indicate by a show of hands who has decided for, and who is against appeasement. Given the biased documentatiomn supplied, here should be overwhelming support within the groups for or against appeasement. You can either tell the isolates that they have to change and work with their group, or move them into the other group. Remember, if you move them, to unobtrusively make them leave also their factsheets, so that the pupils might not click that they are being manipulated.

5. (10 mins) Preparation for the Debate
a. Tell the two opposing groups that you are about to arrange an open debate between the two sides. The initial statements will be made by an 'Any Questions' style set-up, with two people from each side making opening statements, but that then you will open up the debate to statements and questions from other people.

b. The side you adjudge to be the winner will get off any homework; the side you adjudge to be the loser will have to do extra homework (obviously they need it), making notes on the factsheets.

c. Set the preparation tasks, therefore, of:

- selecting their two representatives and helping them work out an opening speech which will be hard-hitting and 'make the case'.

- letting them practise making the speech, with a 'coach' to help them deliver it better.
- work out obvious 'help you' questions to ask their own representatives during the wider debate.

- work out hard unaswerable questions to ask the representatives of the other side.

6. (up to 15 mins) Debate
a. Set up the 'Any Questions' table,

b. Start the debate, with the opening statements from the two teams. 

c. Throw the debate open to other statements and questions, and sit back and enjoy the sparks! From time to time, draw in pupils who might be happy to sit back and let others do all the talking.

d. At the end, declare the debate a draw and let everybody off their homework!

	Written element
	The pupils have already done the worksheet (in lesson 3).

If your pupils have played the game properly, there may well be no time left for written work.

However, if you wish, there are exam-style questions which meet both the AQA and the OCR specifications.

	Plenary idea(s)
	Ask the pupils to do a SWOT analysis of appeasement in December 1937 (when Britain gave the nod to Anschluss), and then to do another for March 1939 (after Hitler had marched into Czechoslovakia).  
Do the analyses show that negotiation/appeasement was a good idea in 1937, but that it became untenable because Hitler did not keep his promises?

And if they do, at what point do the pupils think that Chamberlain should have knocked appeasement on the head?

	Further study
	Teachers delivering the AQA specification may want to ask their pupils to read/?note my textbook – John D Clare, GCSE History AQA B Modern World History (Heinemann 978-0435-510-22-0) – pages 54-55.

You may wish to encourage your pupils to contribute to the online ‘Gr8 APPEASEMENT Deb8’ – on John D Clare’s History Blog – they can do so by clicking on the link in the ‘Extra’ on the Appeasement webpage.  If they do, remind them not venture online only with an appropriate user name (see Appendix 1).


Lesson 6: Appeasement Ends
	Lesson plan

	Notes
	

	Historical skills
	Content comprehension and analysis.

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	(

	Resources
	All the resources cited in the lesson plan can be accessed from the Appeasement Ends webpage, or from the links on this page.

	Starter idea(s)
	I actually never used to do a ‘starter’ for this lesson in terms of a ‘meaningful’ starter to set the learning in the pupils’ experience.  I simply presented the startling difference between Chamberlain returning assured of ‘peace in our time’ in September 1938, and Chamberlain declaring war in September 1939, and then tell them that we were going to study how, why and when this apparent ‘plunge into war’ happened.

I used to have to gain my pupils’ interest by graphic description; nowadays, you can get the 1938 speech (from 06:00 mins) and 1939 broadcast on iBBC.
On the Appeasement Ends webpage, mouseover your Board icon at the top of the webpage to make sure the pupils know why they are studying this topic.

	Content idea(s)
	Study the list of events on the Appeasement Ends webpage and answer questions 1-2 in the Activity.  With an able class, you should be able to have a meaningful discussion about the events of the year – especially, bright pupils will notice that the government was preparing for war, even whilst it was continued to try to appease Hitler.
The pupils’ answers to the ‘turning point’ in British thinking will be interesting; insist that they explain why they have chosen the event they have chosen, and try to encourage some debate between pupils.
Give the pupils time to investigate the Appeasement Ends webpage and its links. 
Remind them that, in particular, they need to know about the occupation of Czechoslovakia, the Polish situation, and how these two events helped provoke the War.

	Written element
	Pupils should complete their own notes on the topic using the worksheet.

There are exam-style questions which meet both the AQA and the OCR specifications.
Alternatively/additionally, you might ask the pupils to collect as many statements by Chamberlain as they can, and write a conjectural diary for key dates of the year.  Although they will, of course, make up Chamberlain’s words and sentiments, in fact Chamberlain kept an extensive reflective diary in which he reasoned things through.  

You may wish to share this example from 13 March 1938 (about Anschluss) with the pupils:
It is perfectly evident, surely, now that force is the only argument Germany understands...a visible force of overwhelming strength, backed by determination to use it.  And if that is so, is it not obvious that such force and determination are most effectively mobilized by alliances...?  Heaven knows, I don’t want to get back to alliances but if Germany continues to behave as she has done lately, she may drive us to it....

Point out the stylistic features to the pupils – e.g. reflective; argumentative/persuasive; written as though talking to himself; use of rhetorical questions; use of colloquialisms.

Stress that a ‘satisfactory’ diary will end up explaining how each events pushed Britain nearer to war.  A ‘good’ will show a progression of disappointment to despair appropriate for Chamberlain’s personal feelings.

If you choose to attempt this exercise, it might be worthwhile offering pupils the options of researching and writing a ‘Churchill diary’ instead, and then comparing diaries to see the difference in tone and content.

	Plenary idea(s)
	Ask the class to discuss question 3 of the Activity: was there a date when there was ‘no turning back’ – when war became inevitable and irrevocable.

	Further study
	


Lesson 7: the Nazi-Soviet Pact
Background

This is an exceptionally difficult lesson for pupils to understand.

They find it hard, firstly, to understand what a surprise it was because they have no background of the Cold War, or of the distance between Communism and Fascism.  Very often, I had to explain from the start what communism and fascism were before I could even start the lesson.

Then, having done, the pupils found muddling in the extreme all the to-ing and fro-ing of the negotiations, and all the ‘Britain thought this’ and ‘Stalin wanted the other’ which forms part of the explanation of why Stalin eventually chose Hitler not Britain as his ally.

And finally, they then had to try and get their head around the tactics of time and space which meant that, with Russia an ally not an enemy, Hitler was able to start the Second World War, and most of my pupils had turned off!  

(And it was at this point that I used to have to try to get them to understand the overtones of treachery in the cartoons!)
	Lesson plan

	Notes
	

	Historical skills
	Content comprehension and analysis 

Source analysis – meaning of a cartoon

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	(

	Resources
	All the resources cited in the lesson plan can be accessed from the Nazi-Soviet Pact webpage, or from the links on this page.

	Starter idea(s)
	Ask the pupils to do some personal reflection: which is the greater motivator of their actions – principles/ethics/morality, or self-interest?  Can they think of times of sacrifice when they acted against their self-interest because they refused to betray their principles?  Can they think of times when they betrayed their principles for selfish gain?
Are there times when you HAVE to betray your principles for self-interest, whatever!

Can you think of a situation (not for a greater good, but just for your own gain) where you would: fail to stick up for a friend who was being bad-mouthed?  skip your bus-fare?  cheat in an exam?  tell a lie?  let down a family member?  steal?  kill? 

Do they think people in certain occupations are more unethical than other – for instance salesmen, journalists, politicians … and criminals.

Establish that there are some people who ‘do what is necessary’ without reference to principles.

On the Nazi-Soviet Pact webpage, mouseover your Board icon at the top of the webpage to make sure the pupils know why they are studying this topic.

	Content idea(s)
	Read the first section (A Nazi-Soviet Pact) and analyse the cartoon, Source C, perhaps using this ppt.  Make sure first that the pupils understand the Pact at its basic level – an alliance of enemies formed to acquire and divide Poland.
Second, work through the section ‘The Story of the Pact’, understanding first why the Anglo-Soviet Pact failed, then, secondly, why the Nazi-Soviet Pact succeeded.

[If your class are more able pupils, there is a Nazi-Soviet Pact Game which you might wish to play with them.  The pupils are presented with the choices that faced Stalin, and – especially as they often choose the choices that Stalin made – the game helps them understand Soviet policy, culminating with the Nazi-Soviet Pact.  However, you need to note that they will not appropriate the lessons of the game by osmosis!  You will need to follow the game with a discussion in depth, including an explanation, decision-by-decision of Stalin’s foreign policy choices, if they are to get meaning from the game (which is however, also a bit of fun).]

Third, look at the section: ‘The Shock to the System’.  You may find you need to spend some time explaining WHY it was a shock to people at the time – pupils often see it as an entirely unsurprising (if cynical) example of political pragmatism.  

Work as a whole class analysing the cartoons, perhaps using this ppt. with Source B, and this ppt. with Source C. 
Fourth (and finally), use the section on the ‘Nazi-Soviet Pact and War’ to discuss why the Nazi-Soviet Pact caused the War.  Last lesson introduced two events which brought war nearer in the final year of peace (the invasion of Czechoslovakia and the Polish Guarantee).  Given that the Nazi-Soviet Pact is now a third, which do the pupils think MOST provoked war?

	Written element
	Pupils should complete their own notes on the topic using the worksheet.

There are exam-style questions which meet both the AQA and the OCR specifications.

	Plenary idea(s)
	Question Time

This topic is so difficult and contrived for the pupils that it highly unlikely that all your pupils understand everything.
Hand out slips of paper, and ask them to write down the things they don’t understand as questions.

Form a ‘Question Time’-like panel of able pupils in the class, former pupils, a History teacher on a free etc.  Acting like David Dimbleby, present the questions to the panel, invite answers from all of them, take comment from the audience etc.

The final question should be: ‘Was the Nazi-Soviet Pact nothing but a disgusting example of cynical political opportunism?’

	Further study
	Teachers delivering the AQA specification may want to ask their pupils to read/?note my textbook – John D Clare, GCSE History AQA B Modern World History (Heinemann 978-0435-510-22-0) – pages 52-53.

Teachers delivering the OCR specification may want to ask their pupils to read/?note 

EITHER Brodkin et al, GCSE History OCR History B Modern World (Heinemann 978-0435-510-41-1) – pages 47-48.


Lesson 8: Overview
Background

If I and three friends club together 25p each to buy a lottery ticket, then I have made a 25% contribution.
If , however, I put in 75p, and my friends together give the remaining 25p, then my contribution is 75%.

The allocation of numerical values to measure the significance of historical factors is simplistic and arguably crass, but it does help the pupils understand the concept of ‘how far’ (= ‘how important’).
[image: image2.jpg]



I used to convey the concept in terms of the to-and-fro slider on a volume control, but found that it didn’t get the concept across as well as the ‘piles-of-coins’ approach.  Particularly, it didn’t prove useful where the pupils had to measure the importance of one factors against ‘all the others’ – there, the idea of being able to stack all the other ‘piles’ together was more flexible.
[image: image3.jpg]Volume and Balance
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	Lesson plan

	Notes
	This is the time to teach how to do a ‘how far’ question.

Both AQA and OCR ask ‘how far’ questions:

· the AQA as a simple either-or of two givens.  You will need to teach the pupils how to do a thesis-antithesis-synthesis (case-for/ case-against/ judgement) essay.

· the OCR usually prefers to posit a case and ask ‘How far do you agree?’  This is just as much an either-or question, except that it becomes a single case versus ALL the others.  You will need to teach the pupils how to do a thesis-antithesis-synthesis (case-for/ case-against/ judgement) essay, except that you will need to show the pupils how the ‘case-against’ in fact is the sum of all the alternatives. This is crucial as you study the two key questions (‘How far did weaknesses in the League's organisation make failure inevitable?’  and ‘How far did the Depression make the work of the League more difficult?’); you will need to teach the pupils that each has a ‘case-for’, but the ‘case-against’ is largely the case-for the other 6 reasons.

	Historical skills
	Content comprehension and analysis 

Source analysis – meaning of a cartoon

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	(

	Resources
	All the resources cited in the lesson plan can be accessed from the Causes of WWII webpage, or from the links on this page.

	Starter idea(s)
	Bring in a pile of coins.  Explain how you can allocate different numbers of coins to different factors to measure significance.  Show how you can ‘clump together’ groups of causes to measure one factor against ‘the others’.

Make sure the pupils understand that this is to get across the concept, and that you don’t want any numbers in their essays.  Invite them to contribute ‘language of comparison’ – ‘more important’, ‘greater’, ‘much more’, ‘less’, ‘slightly’, ‘to an extent’, ‘to a degree’ etc. 

On the Causes of WWII webpage, mouseover your Board icon at the top of the webpage to make sure the pupils know why they are studying this topic.

	Content idea(s)
	Direct the pupils to the Causes of WWII webpage.  

Working groups, give them a set time (15 minutes ought to be enough) to work through each ‘Cause’ in turn, studying the ideas how each helped to cause the war, adding their own, and then awarding each a ‘value-out-of-5’ for how relatively important they judge that cause to be.
After they have evaluated all four causes, convene a colloquium so they can share their scores/explanations, and sum the scores of the groups to assemble a ‘class-score’ for each cause.

Depending on which Board you study, show the pupils how they can use this information to tackle any of the ‘one-versus-one’ AQA essays, or the ‘one-versus-the-others’ OCR ‘how far’ questions which might be thrown at them.

Repeat for the seven events which helped to cause the war.

	Written element
	Pupils should complete their own notes on the topic using the worksheet.
As this is the last lesson, you may wish to give the pupils an end-of-unit assessment for AQA, or OCR.

	Plenary idea(s)
	Give out A4 pieces of paper to small groups of pupils and ask them to create mind-maps/spidergrams of ALL the causes of the Second World War.

	Further study
	As this is the last lesson for OCR pupils, you may wish to send them away to learn the whole topic for an end-of-unit assessment next lesson.


Appendix 1
Using usernames to monitor web-based homeworks
In Lesson 5, it is suggested that you could ask pupils to post a comment on ‘John D Clare’s History Blog’ using ‘an appropriate user name’.
Pupils should NEVER reveal ANY personal information on the web.   One way to protect their identity is if you suggest user names which conflate the first three letters of their first name with the last three letters of their surname – thus John Bull becomes Johull, and Sandra Smith becomes Sanith etc.

This will allow you to check whether the pupils have done the homework, and also to monitor who is saying what.

Appendices – Additional Worksheets
The Collapse of Peace, 1933-39
	1931
	Japan invades Manchuria.

	1933
	Japan leaves the League and invades Jehol.

	1933
	Hitler withdraws from the League’s Disarmament Conference.

	1933
	Hitler leaves the League.

	1934
	An attempt by Nazis to take over Austria is stopped by Mussolini.

	1934
	German-Polish Non-Aggression Pact

	1935
	Mussolini invades Abyssinia.

	1935
	Hitler holds a huge re-armament rally and introduces conscription.

	1935
	Anglo-German Naval agreement; Germany to have a navy one-third the size of Britain’s.

	1935
	The Saar plebiscite: the Saarlanders vote to become part of Nazi Germany.

	1936
	30% increase in British military spending.

	1936
	Re-militarisation of the Rhineland.

	1936
	Spanish Civil War.  Hitler and Mussolini use the war to try out their armed forces.

	1936
	Hitler orders his general to prepare for war in four years’ time.

	1937
	Chamberlain becomes Prime Minister of Britain – he begins the policy of appeasement.

	1937
	Anti-Comintern Pact/ Axis alliance – Germany + Italy + Japan.

	1937
	Japan invades China.

	1937
	Hossbach Memorandum: Hitler discusses plans with his generals for a war with Britain and France in 1942.

	Mar 1938
	Anschluss with Austria.

	Sep 1938
	Munich: Hitler demands the Sudetenland, and Chamberlain gives it to him.

	Mar 1939
	Hitler occupies Czechoslovakia at the invitation of the Czech President Hácha.

	Mar 1939
	Germany annexes Memel.

	Mar 1939
	Britain and France guarantee Polish independence.

	Apr 1939
	Italy annexes Albania.

	Aug 1939
	Danzig crisis; Hitler demands Danzig and the Polish corridor.

	Aug 1939
	Nazi-Soviet Pact.

	Sep 1939
	Germany and Russia invade Poland.  Russia invades Finland.


 Write up the details of the crisis as the newspaper would have reported them using this webpage.

	The Daily Mail

30 September 1938

	The photograph, below, shows      
	Mr Chamberlain Brings Back Peace


	
	Yesterday, Mr Chamberlain returned from Germany and landed at Heston Aerodrome.  Our reporter was there to witness the scene:
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	The Sudetenland Crisis: the Story of the Dispute

	
	     

	The Daily Mail says:
	

	     
	

	
	‘Peace for Our Time’

	
	Mr Chamberlain has persuaded Herr Hitler to make promises which, he says, are ‘peace for our time’.  In the famous ‘piece of paper’, the two leaders agree:

     


� EMBED PBrush  ���
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